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AHHOTaUMA

AKTYanbHOCTb UCCef0BaHNA 00yCn0BEHA pPacTyLLEn UH-
TEepPHaUMOHANN3aLMeN BbiCLLEro My3blKalbHOro obpaso-
BaHWSA M BO3PACTAOLLMM CNIPOCOM HA aKaZeMUYECKYHO, UC-
NOMHWUTENBCKYIO U MPOdECCMOHANbHYI0 KOMMYHUKALMIO C
MCNo/Ib30BaHMEM aHFIMCKOro A3blKa. MNpodeccnoHanb-
Hble MY3bIKaHTbl JO/IXKHbI BNAZAETb aHIIMACKMM SA3bIKOM
Ha ypOBHE, NO3BO/AIOWEM YYacTBOBaTb B MEXKAYHAPO4-
HbIX MacTep-Kaaccax, CoTPyAHUYATb C 3apybeXHbIMM KO-
neramm u 3pdeKTMBHO B3aMMOLENCTBOBATb B MY/bTU-
KY/IbTYPHbIX TBOPYECKUX KONNEeKTMBaxX. OA4HaKo cyLlecTsy-
loLwpe nporpaMmbl 06y4eHUs aHINMACKOMY fA3bIKY B KOH-
CepBaTopUAX U Ha My3blKasibHbIX GaKybTeTax npenmyLle-
CTBEHHO OPMEHTMPOBAHbI Ha ObLleaKaZeMUYecKUin aH-
TNIMACKMIA U He yunTbiBaloT cneunduky npodeccmoHanb-
HOM KOMMYHMKALLMM My3bIKaHTOB, XapaKTepU3YHoLLyoCcs
MYNbTUMOZA/IbHOCTbIO, BbICOKOI KOHTEKCTyaibHOW 3aBU-
CMMOCTbIO M TECHOW WHTerpaumeit BepbasbHOro A3blka C
YKECTamMu, 3BYKOM W [AeMOHCTpauuamu. ITO cospaeT
yCTOMUYMBOE NPOTUBOPEYME MENKAY KOMMYHUKATUBHBIMM
NoTPebHOCTAMM CTYAEHTOB-MY3bIKaHTOB U COAEPIKAHUEM
A3bIKOBOM NOAroToBKM. Llenb uccnenoBaHusa — sKkcnepu-
MeHTa/IbHO NPoBePUTL 3PEKTUBHOCTL MOAENN NPENOAa-
BaHWA aHI/IMIACKOro A3blKa, pa3paboTaHHOW ANA CTyAeH-
TOB My3blKa/lbHbIX CMeLuaabHOCTEN BbICLIEro YPOBHA B
pamKax KOHLENUMU aHFNMIMCKOro A3blKa ANA cnewuanb-
HbIX Lenei. Begywum meTooomM ABAAETCA neparorvye-
CKMI 3KCMEPUMMEHT C MCMO/Ab30BAaHMEM KBa3MaKCnepu-
MEHTa/IbHOrO0 AM3ailiHa C KOHTPOJIbHOM W 3KCNepumeH-
TaNbHOM rpynnamu, BK/OYAOWMA  AUATHOCTUYECKUIA,
dopmUpyIOLWMIA 1 NOCTIKCMEPMMEHTA/IbHBIN 3Tanbl. [aH-
Hble COBMpPannChb C MOMOLLbIO TECTOB Ha OOLLYHO A3bIKOBYHO
KOMMETEHTHOCTb M KOMMYHWUKATUBHbIX 3a4aHWI, MOAENU-
PYIOLLMX ayTEHTUYHbIE CLLEeHapMK My3blKanbHOro 0bpaso-
BaHWSA: B3aMMOZENCTBME Ha MacTep-Knacce, Neperosopbl
Ha peneTuumsaX, COCTaB/leHNe MPOrpaMMHbIX 3aMeTOK U
YyCTHOe npeacTtaBneHune penepTyapa. OCHOBHble pe3ysib-
TaTbl CBUAETENLCTBYIOT O CTaTUCTUYECKU U NEeAArormyecku
3HAYMMbIX YAydLWEeHUAX NPodeccMoHabHON KOMMYHMKa-
TUBHOW KOMMETEHTHOCTU B 3KCMEPMMEHTaNbHOW rpynne
MO CPaBHEHMIO C KOHTPO/IbHOM. Pazmep saddeKkTa no Kom-
NO3UTHOMY MHAEKCY NPOdECCMOHANbHON KOMMYHUKATUB-
HOM KomneTeHTHocTu cocTasun Cohen's d = 1,50. Teope-
TUYECKas 3HaYMMOCTb UCCNeA0BaHMA 3aKAo4YaeTcsa B pac-
LWMPEHUU TEOPUM AHTZIMACKOTO A3blKa A/1A CreumnanbHbIX
uenein B 06,1acTb BbICLLIErO My3blKa/IbHOrO 06pa3oBaHUsA
nocpeacTBOM Pa3paboTKM U IKCMEepUMEHTANbHON BaNu-
Jaunn AUCUMNANHAPHO-CNELMOUYHON UHCTPYKLMOHHOM
mozenu. MpaKTMyeckas 3HAaYMMOCTb COCTOMT B Mpeno-
CTaBNEHUN SMNUPUYECKM OOOCHOBAHHOW Moaenu, npu-
MEHMMOW NPU NPOEKTUPOBAHMM y4ebHbIX NPorpamm, pas-
paboTKe MaTepmnanos U MHCTPYMEHTOB OLLEHKWU B KOHCep-
BAaTOPUAX U MYy3blKa/IbHbIX YHUBEPCUTETAX.

Kniouesble cnoBa

QHTNUACKKUI A3bIK ANA CNeunanbHbIX Lenel, Bbicluee my-
3blKasibHOe 0b6pas3oBaHMe, NpodeccMoHaNbHan KoMMy-
HWKaTMBHasA KOMMNETEHTHOCTb, NeAarorMyecknin akcnepu-
MEHT, AUCUUNAMHAPHO-OPUEHTUPOBaHHOE 0by4yeHue,
MY/IbTUMOZA/IbHAA KOMMYHWKaLMA, 334a4HO-OPUEHTU-
poBaHHOe obyyeHune

bnaropgapHocTu

ABTOp BblpakaeT 6aarogapHocTb Poccuiickomy yHueepcu-
TeTy Apy*KObl HAPOLOB 33 NPeAoCTaBNeHNE IUTepaTypbl.

Hayuno-memoduueckuii asexmponnsiil xypHas «Konyenm»

Abstract

The relevance of this study stems from the growing inter-
nationalization of higher music education and the in-
creasing demand for academic, performance, and profes-
sional communication using English. Professional musi-
cians must have a level of English proficiency that allows
them to participate in international masterclasses, col-
laborate with international colleagues, and effectively in-
teract in multicultural creative groups. However, existing
English language programs at conservatories and music
departments are predominantly focused on general aca-
demic English and do not take into account the specifics
of musicians' professional communication, which is char-
acterized by multimodality, high contextual dependence,
and the close integration of verbal language with ges-
tures, sound, and demonstrations. This creates a persis-
tent contradiction between the communicative needs of
music students and the content of language training. The
aim of this study is to experimentally test the effective-
ness of an English language instruction model developed
for advanced music students within the framework of the
concept of English for Specific Purposes. The leading
method is a pedagogical experiment using a quasi-exper-
imental design with control and experimental groups, in-
cluding diagnostic, formative, and post-experimental
stages. Data were collected using tests of general lan-
guage competence and communicative tasks simulating
authentic music education scenarios: interaction in a
master class, negotiations at rehearsals, writing program
notes, and oral presentation of repertoire. The main re-
sults indicate statistically and pedagogically significant
improvements in professional communicative compe-
tence in the experimental group compared to the control
group. The effect size for the composite index of profes-
sional communicative competence was Cohen's d = 1.50.
The theoretical significance of the study lies in extending
the theory of English for Specific Purposes to the field of
higher music education through the development and ex-
perimental validation of a discipline-specific instructional
model. The practical significance lies in providing an em-
pirically grounded model applicable to curriculum design,
materials development, and assessment tools in conserv-
atories and music universities.

Key words
English for Specific Purposes, higher music education,
professional communicative competence, pedagogical

experiment, discipline-oriented learning, multimodal
communication, task-based learning
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Beenenne / Introduction

English functions as a primary medium of academic exchange and professional inter-
action in contemporary higher education, including such specialized fields as music perfor-
mance, composition, conducting, musicology, and music pedagogy. In higher music educa-
tion, students increasingly encounter English not only as a subject of study but also as an
operational resource for interacting with international artistic communities, accessing disci-
plinary literature, participating in masterclasses, and communicating in multilingual en-
sembles and project groups. As J. Knight [1] notes, the internationalization of higher educa-
tion is defined as the integration of international, intercultural, and global dimensions into
the goals, content, and methods of post-secondary education. In practice, this process is
manifested in the expansion of academic mobility programs, joint educational projects, in-
ternational competitions, touring formats of education, and the growing role of English-
medium instruction at universities. M. Macrae [2] points to the difficulties of adaptation for
international students when disciplinary communicative norms remain implicit and are in-
sufficiently supported pedagogically.

Within music education, the relevance of English is further enhanced by the discipline's
specific communicative ecology. Musical training relies on internationally recognized reper-
toires, multilingual reference materials, and standardized terminology used in music theory,
analysis, rehearsal interaction, and performance practice. Professional trajectories in music typ-
ically require the ability to communicate in English during auditions, festivals, competitions,
and collaborative projects, as well as to interpret instructions from guest performers and teach-
ers in masterclasses. Research by Y. Dai and C. Wu [3] on the use of English in music master-
classes shows that such interactions are characterized by high contextual dependence, time
pressure, and close integration of verbal language with gestures, demonstrations, and sound.
Consequently, the communicative demands placed on music students differ significantly from
those encountered in traditional academic classroom discourse.

Despite these realities, the provision of English language instruction for music stu-
dents in higher education is often limited to general English courses or English for Academic
Purposes ( EAP ) modules. Although EAP plays an important role in the development of
general academic literacy, its standard implementation prioritizes skills that may not corre-
spond to the professional communicative practices of musicians, as noted by K. Hyland [4].
The concept of English for Specific Purposes ( ESP ), developed by H. Basturkmen [5] and
T. Hutchinson and A. Waters [6], is based on the principle that language instruction should
be determined by the actual academic or professional needs of students, and the content
and methods of the course should be determined by the communicative situations in which
students will operate in their target areas.

Recent needs analysis studies of music students confirm the relevance of these provi-
sions. E. Harmandaoglu Baz [7] showed that students perceive general English courses as
insufficiently relevant and express a clear demand for instruction that includes musical con-
tent, terminology, and authentic professional tasks. A. Fidianingsih [8] documents similar
results, demonstrating students' preference for authentic materials from professional music
discourse and a desire for integrated skill development that combines listening and speak-
ing practice with reading and writing tasks.

The research problem arises from the persistent contradiction between the professional
communicative needs of music students and existing teaching practices. Music disciplines
represent specific discourse communities with their own genres, interactional norms, and
communicative goals, as shown by K. Jewitt [9] and E. Wiley [10]. When these disciplinary
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features are not reflected in language instruction, students may demonstrate formal lan-
guage competence while remaining insufficiently prepared for authentic professional inter-
action. An additional aspect of the problem is related to the limited empirical validation of
ESP models specifically developed for music education. T. Dudley-Evans and M.J. St. John
[11] systematized the principles of developing specialized courses, but their experimental
testing in the context of music education remains rare.

The aim of the study was to experimentally test the effectiveness of an English lan-
guage teaching model developed for advanced music students.

To achieve this goal, the study addresses the following objectives: to conceptualize a
discipline-oriented teaching model based on the principles of ESP ; to develop an experi-
mental teaching structure with clearly defined learning goals, procedures, and assessment
criteria; to conduct an experimental study with control and experimental groups; to evalu-
ate the impact of the model on professional communicative competence; to analyze the re-
sults using quantitative and qualitative methods.

Scientific novelty is determined by the fact that the study proposes and empirically
validates a music-specific model that integrates linguistic, cognitive and professional-musi-
cal components, and also introduces experimentally tested criteria for assessing professional
communicative competence.

O030p nureparypsl / Literature review

The theoretical foundations of this study are formed at the intersection of several sci-
entific traditions. Central to this is the concept of ESP , which has consistently evolved from
anarrowly terminological approach to the comprehensive design of educational courses. H.
Basturkmen laid the foundation for needs analysis, proposing systematic procedures for
identifying students' communicative requirements [12].

T. Hutchinson and A. Waters complemented this conceptualization by proposing to
distinguish between objectively required competencies, subjective preferences, and the gap
between current and target levels of language proficiency [13].

T. Dudley-Evans and M. J. St. John developed this model by systematizing the defining
characteristics of ESP as a discipline-oriented approach [14].

K. Hyland in a modern review emphasizes the movement of ESP in the direction of
increasing contextualization, which directly determined the methodological basis of our re-
search - the design of an educational model based on real communicative situations of mu-
sic education [15].

The second significant direction was the methodology of task-based language teaching
(TBLT ). C. Wang formulated the fundamental principles of this approach, emphasizing the
organization of training around significant communicative tasks [16].

R. Ellis demonstrated that task-oriented and task-supported learning ensures more
sustainable development of competence compared to grammar-oriented learning [17]. This
principle defined the procedural component of our model, built around master class scenar-
ios, rehearsal, and self-presentation.

Along with this, G. Kress’s research on multimodality formed the understanding that
in music education verbal language functions in close interaction with gesture, sound and
demonstration [18].

D. Sheldon empirically confirmed that participants in musical communication simul-
taneously use several semiotic modes to achieve mutual understanding [19]. These data de-
termined the inclusion of a multimodal component in the model.
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Recent international studies have created an empirical basis for integrating language
learning with musical content. C. Fernandez de Cafete Garcia and colleagues [20] devel-
oped the concept of “Music as a Learning Tool,” demonstrating the simultaneous develop-
ment of musical and linguistic abilities. B. Torras Vila [21] and C. Sundrarajuhn [22] inves-
tigated the use of CLIL in a musical context, confirming its positive impact on motivation.
K. L. Marunzelu and colleagues [23] emphasized the multidisciplinary nature of ESP in mu-
sic. W. Komori-Glatz and W. Smith [24] identified the active use of multimodal repertoires
in higher music education. S. Un-Udom and colleagues [25] demonstrated the effectiveness
of communicative learning in a musical context. Previously, M. Snow and D. Brinton [26]
substantiated the theoretical principles of integrating content and language. The combina-
tion of these works defined the substantive component of our model.

Among recent domestic studies, several areas stand out that have directly influenced our
work. A.L. Morozova and colleagues substantiated the effectiveness of ICT in teaching foreign
languages, which determined the inclusion of a technological component in our model [27].

N. Doronina and colleagues proposed an approach to organizing material on cognitive
complexity based on Bloom’s taxonomy, the principle of which we adapted for the progres-
sive complexity of communication tasks [28].

S. E. Tsvetkova, O. A. Mineeva and D. A. Kaznacheev developed a model of profile-
oriented content for teaching foreign languages for bachelor’s degree programs [29].

E. I. Bazhenova, K. A. Kuzmina, and I. A. Tkacheva developed and experimentally
validated a linguodidactic model for the formation of a secondary linguistic personality in
professionally oriented foreign language teaching [30]. This study confirmed the possibility
of systematic modeling of language training in specialized universities.

I. G. Kondratieva and A. V. Fakhrutdinova studied the activity-based approach to
teaching a foreign language in the context of a university of culture and arts, confirming its
effectiveness for the development of foreign language speech activity [31].

M. V. Zakharova analyzed the rational and emotional aspects of the digitalization of
English language teaching in Russian universities [32].

Thus, the synthesis of the reviewed studies demonstrates that ESP provides a method-
ological basis for contextualized course design; TBLT provides tools for organizing learning
around authentic tasks; and international and domestic studies confirm the effectiveness of
integrating language instruction with disciplinary content. However, a significant gap
emerges: controlled experimental studies testing the effectiveness of integrated models spe-
cifically in music education are virtually nonexistent. This study aims to fill this gap.

Mertononornueckas 6a3a ncciaemosanmsi / Methodological base of the research

The study was conducted at the China Conservatory of Music (Beijing), a public institu-
tion of higher education offering programs in performing arts and music education. English is
taught as a compulsory subject in the first years of study and is traditionally offered in the for-
mat of General English or General English for Academic Purposes. The intervention was inte-
grated into the regular curriculum and did not require additional contact hours.

A quasi-experimental design with a control group (CG) and an experimental group
(EG) was used. Group assignment was based on existing study groups; thus, random as-
signment at the individual level was not possible, as is typical for classroom interventions.
To reduce selection bias, the equivalence of baseline data was verified during the diagnostic
phase. Participation was voluntary; all participants provided informed consent, and anon-
ymization procedures were applied to all collected data.
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Participants' profile

Table 1

Parameter Control group (CG) Experimental group (EG)

N 26 26

Average age (years) 19.4 (SD 0.8) 19.2 (SD 0.9)

Course of Study 2nd year of bachelor's degree 2nd year of bachelor's degree

Specialization instruments / vocals / instruments / vocals /
conducting / pedagogy conducting / pedagogy

Experience in studying English 8.6 (SD 1.9) 8.4 (SD 2.1)

(years)

CEFR Basic Level A2-B1 A2-B1

The experimental study was conducted in three stages: diagnostic (pre-experimental),
formative (intervention), and control (post-experimental). This structure ensures transpar-
ent measurement of changes explained by the intervention and is consistent with estab-
lished approaches to evaluating educational innovations.

At baseline, both groups completed (1) a general language proficiency test and (2) a
set of discipline-relevant communicative tasks assessing professional communicative com-
petence (PCC) in music-focused scenarios. Baseline data were used to confirm group com-
parability and identify initial difficulties in the target genres and interactional practices.

Over the course of 10-12 weeks (two lessons per week, 80-90 minutes each), the ex-
perimental group received training using the proposed ESP -based model. The training in-
cluded task-oriented professional scenarios simulating authentic communicative events:
feedback exchanges at a masterclass, negotiations at a rehearsal, and self-presentation in an
audition format. Authentic musical texts were used to develop genre awareness and prag-
matic control. Role-playing communicative tasks included multimodal elements reflecting
empirical data on the nature of communication in English-language music education. The
control group continued training using the existing program, covering comparable levels of
language complexity and total number of contact hours.

Following the formative phase, both groups completed parallel versions of the com-
petence test and the PCC tasks. The post-experimental tasks retained the same constructs
but used different stimuli and materials to reduce memory effects.

General language competence was measured by a CEFR -aligned placement test fo-
cusing on grammar, vocabulary, and receptive skills. Professional communicative compe-
tence was assessed by three tasks: (1) interaction with feedback in a workshop-students
responded to brief feedback from the teacher, asked clarifying questions, and formulated
an action-oriented response; (2) negotiations in a rehearsal-students discussed interpretive
decisions (tempo, articulation, balance), proposed changes, justified decisions, and reached
agreement; (3) program note and oral presentation-students wrote a short program note
(150-200 words) and delivered an oral introduction (60-90 seconds) to a non-specialist au-
dience. A rubric-based approach based on L. Kasper’s model of communicative competence
[33] was used for assessment.

Scores for the tasks were summed to obtain a composite PCC index (the maximum
score depends on the number of criteria applied per task). All oral presentations were rec-
orded and independently rated by two raters calibrated on a common set of anchor samples.
Inter-rater reliability was assessed using the intraclass correlation (ICC).

Quantitative analysis included descriptive statistics, testing of equivalence of baseline
data, comparison of increments, and estimation of Cohen 's effect size d [34]. Depending on
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the distributional assumptions, the t -test for independent samples or nonparametric alter-
natives were used, as well as ANCOVA to compare post-experimental results while con-
trolling for baseline differences. Reliability was ensured by triangulation with qualitative
data, which is consistent with the standards of mixed design in educational research. The
multimodal perspective took into account the approaches of B. Harley and colleagues [35].

Evaluation rubric

Table 2

Criterion

Indicators

Scale

Completing the task

Completion of communication
steps;
compliance with task conditions

0-4

Domain relevance

Use of music-specific
functions (description, rating,
suggestion)

0-4

Lexical control

Accurate and sufficient musical
vocabulary

0-4

Grammar control

Accuracy maintains meaning;
errors do not hinder understand-
ing.

0-4

Discourse and coherence

Logical sequence;
cohesive devices; clear references

0-4

Interactive management
(oral)

Clarification, sequencing, reactiv-
ity,
correction strategies

0-4

Intelligibility (oral)

Pronunciation and prosody ena-

0-4

ble
understanding during interaction

PesynbTaTsl nccienoBadms / Research results

Initial comparisons revealed no statistically significant differences between the control
and experimental groups in terms of overall competence and the composite PCC index at
the pretest stage.

Table 3
Initial comparison (pretest): competence and PCK
Indicator CG Mean (SD) EG Mean (SD) Test/p
Competence 52.1 (7.8) 52.9 (8.1) t=~0.36, p > 0.05
(CEFR, 0-100)
Composite PCC 38.6 (6.4) 391 (6.2) t~0.29, p > 0.05
(0-84)

In addition to numerical equivalence, a qualitative review of the original performances
revealed similar patterns in both groups: a limited repertoire of clarification strategies, frequent
use of vague evaluative adjectives (e.g., "good," "beautiful") instead of discipline-specific de-
scriptors, and reduced coherence in short program notes. Students in both groups tended to
use verbatim translations from their native language when describing musical phenomena and
struggled to formulate clarifying questions in response to instructor feedback.

After the formative phase, the experimental group demonstrated greater improve-
ments in the PCC composite index and in each task component. The control group showed
smaller improvements, primarily in the areas of general competence and limited aspects of
written production.
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Table 4
Comparison of pre - and post-experimental scores, gains, and effect sizes in the control
and experimental groups

Indicator CG CG | Weight EG EG EG Intergroup Effect size
Prev. | Post. gain Prev. | Post. | increase difference (Cohen's d)
(SD) | (SD) (SD) | (SD)
Competence 52.1 57.9 +5.8 529 | 624 +9.5 +3.7 ~0.50
(0-100) (7.8) | (7.4) 8.1) | (7.2) (average)
Composite PCC | 38.6 | 44.7 +6.1 39.1 55.8 +16.7 +10.6 ~1.50
(0-84) 64) | (6.1) (6.2) | (6.5 (large)

The pattern indicates that the model produced a significant benefit in discipline-rele-
vant communicative performance, exceeding what would be expected from a general lan-
guage intervention. Presenting effect sizes is critical, as statistical significance can depend

on sample size, while effect size provides an assessment of the practical importance of the
findings.

P]’Ogramme note + Spoken intro {0—28) é

Rehearsal negotfatfon {0—28} E

Masterclass feedback interaction {0—28) ?

0 5 10 15 20 25
Masterclass feedback Rehearsal negotiétion {0— | Programme note + spoken
interaction (0-28) 28) intro {0—28)
B G Post 20,8 19,6 15,4
L EG Pre 13,5 12,7 12,9
B CG Post 15,6 14,9 14,2
HCG Pre 13,2 12,5 12,9

Fig. 1. Task-level results

Task-level dynamics showed the greatest improvements in interactive oral tasks,
which were most directly addressed by the role-playing and scenario components of the
model. For the task "Interaction at a Master Class," the experimental group's scores in-
creased from 13.5 to 20.8 (an increase of 7.3), while those in the control group increased from
13.2 to 15.6 (an increase of 2.4). For the task "Negotiations at a Rehearsal," the experimental
group showed an increase from 12.7 to 19.6 (an increase of 6.9), while the control group's
score increased from 12.5 to 14.9 (an increase of 2.4). For the task "Program Note + Oral
Presentation," the experimental group's score increased by 2.5, while the control group's
score increased by 1.3. The smallest gap in the last task is explained by the fact that the
written component is less dependent on the interaction skills developed by role-playing
scenarios.
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A qualitative analysis of the transcripts of oral assignments, written program notes,
and observation protocols revealed three major shifts in the experimental group.

Firstly, students began to use clarification and correction strategies significantly more
often: request for repetition (“ Could you clarify what you mean by the balance in the second
phrase ?), confirmation of understanding (“ So you 're suggesting I bring out the inner voice
more ?"), paraphrasing the teacher's feedback. At the initial stage, such strategies were prac-
tically unobserved; students typically nodded silently or responded in monosyllables.

Secondly, instead of vague evaluative adjectives, students began using functionally spe-
cific language to describe their interpretive choices. Instead of "I will play it better," statements
using professional terminology emerged: "I'll adjust the dynamic shaping in bars 12-16 to create
a stronger crescendo" or "I suggest we lighten the articulation in the development section." This
demonstrates an improved connection between linguistic means and professional tasks.

Third, the written works demonstrated a clearer rhetorical structure. While at the ini-
tial stage, program notes consisted of a chaotic listing of facts, after the intervention, stu-
dents in the experimental group began to use a three-part structure: contextual frame (his-
torical and biographical background) — description of the work (formal organization, key
musical features) — interpretive frame for the audience (what to listen to, what emotions to
expect). Addressee focus also improved: students began to differentiate between writing
styles for specialized and general audiences.

The control group showed more limited qualitative changes. Improvements were ob-
served primarily in grammatical accuracy and general vocabulary, but the development of
task-specific interaction behavior was less consistent. Students in the control group contin-
ued to gravitate toward general academic discourse and struggled to respond quickly to
professionally oriented feedback.

3axmrouerne / Conclusion

The study achieved its stated goal of experimentally testing the effectiveness of an
English language teaching model for music students. The experimental group demonstrated
statistically and pedagogically significant improvements in professional communicative
competence compared to the control group. The most significant improvements occurred in
performance interaction tasks (feedback during masterclasses and negotiations during re-
hearsals), which represent key communicative events in music training but are often over-
looked in generalized English for Academic Purposes programs. The results are consistent
with current evidence on the multimodal nature of communication in music education and
support the need to integrate verbal and nonverbal components in language instruction.

The findings also align with ESP theory , which emphasizes needs-based design and
aligning instruction with the practices of the target discourse community. The tasks were
designed to simulate authentic professional scenarios, and the assessment criteria focused
on communicative adequacy rather than isolated linguistic proficiency. The results extend
the needs analysis data into an experimentally validated instructional approach and con-
tribute to the contextualization of ESP in new disciplinary contexts.

The research's scientific novelty is supported by empirical data: unlike descriptive
needs analyses or isolated pedagogical initiatives, this study integrates theoretical princi-
ples of ESP with controlled experimental validation, thereby extending the existing scien-
tific foundation of ESP to the field of higher music education. The use of performance-based
tasks and agreed-upon assessment criteria strengthens the construct validity of language
performance assessment in music-oriented contexts.
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The practical significance of the model lies in its applicability to conservatories and
music universities. The proposed model can inform the design of curricula, the develop-
ment of materials, and assessment practices aimed at enhancing the professional communi-
cative readiness of music students. The results can also be used to support institutional de-
cisions regarding the integration of English language instruction into internationalized mu-
sic education programs.

However, the study has several limitations. Its quasi-experimental design prevents the
influence of individual differences between participants from being completely excluded.
The relatively small sample size ( n = 26 in each group) limits the generalizability of the
results. The study was conducted at a single educational institution, making it difficult to
extrapolate to other institutional contexts. Furthermore, the duration of the intervention
(10-12 weeks) precludes assessing the long-term sustainability of the observed effects.

Further research could focus on longitudinal studies of the results to assess the sus-
tainability of acquired competencies; comparative analysis of the model's effectiveness in
various institutional contexts and cultural environments; expanding the sample to increase
statistical power and generalizability; developing and validating standardized instruments
for assessing musicians' professional communicative competence; and investigating the
model's impact on students' motivation and autonomy in the long term.
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